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UNDERSTANDING THE OVERREPRESENTATION
OF YOUTHS WITH DISABILITIES
IN JUVENILE DETENTION
Peter E. Leone, Ph.D.
Barbara A. Zaremba
Michelle S. Chapin
Curt Iseli
INTRODUCTION

Youths with disabling conditions are grossly overrepresented among those
detained and confined in juvenile correction systems. Some of the behavior of
youths with disabling conditions can be misinterpreted as dangerousness and/or as
posing a risk of flight prior to a dispositional hearing. The cognitive and language
abilities of some youths may contribute to their poor presentation to juvenile court
intake workers and others within the juvenile justice system. This Article briefly
profiles four youths with disabling conditions detained at the District of
Columbia's Oak Hill Juvenile Detention Center, and discusses how behavior
associated with disabling conditions (i.e., learning disabilities, emotional or
behavioral disorders, and mental retardation) may be associated with the
unnecessary detention of youths.
Approximately 7% of all public school students in the United States have been
identified as having disabilities such as mental retardation, emotional disturbance,
and learning disabilities." Within the juvenile justice system, however, children and
adolescents with disabilities are grossly overrepresented and are disproportionately
detained and confined. Studies and meta-analyses of disabling conditions among
incarcerated juveniles estimate the prevalence rate at 12% to 70 %.1
Several theories explain the overrepresentation of youths with disabilities among
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2. See generally Pamela Casey & Ingo Keilitz, Estimating the Prevalence of Learning Disabled and
Mentally Retarded Juvenile Offenders: A Meta-analysis. in UNDERSTANDING TROUBLED AND TRoULING
IMPLEMENTATION OF THE INDIVIDUALS WITH DISABILITIES EDUCATION ACT
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incarcerated juveniles. Examples include the school failure theory,3 the
susceptibility theory, 4 the differential treatment theory," and the metacognitive
deficits hypothesis.6 While the school failure, susceptibility, and metacognitive
explanations suggest that learning and behavioral characteristics of certain youths
directly or indirectly lead to delinquent behavior, the differential treatment thesis
suggests that aspects of policing and judicial processing of youths result in more
punitive treatment of offenders with disabilities than nondisabled offenders who
engage in the same types of behavior at all stages of the juvenile justice system.
While all of these theories suggest causal links between disabling conditions and
delinquent behavior, none of them has adequate empirical support. Given the
complex set of factors associated with delinquent behavior, the variability in the
classification and reporting of offenses, judicial discretion, and the problems
associated with measuring disabilities, empirically adequate explanations for the
overrepresentation of youths with disabilities in juvenile corrections are not likely
to be developed in the near future. One issue associated with overrepresentation of
children and adolescents with disabilities in the juvenile justice system that has
received little attention involves the judicial processing and subsequent detention of
youths prior to adjudicatory hearings.
This Article examines the detention of youths with disabilities in juvenile
corrections. It begins with a discussion of guidelines for prehearing detention of
juveniles and a review of the characteristics of youths with disabilities who are
most likely to be detained, followed by a discussion of several studies examining
youths' understanding of Miranda rights. Four juveniles with disabilities who have
been detained at Oak Hill Youth Center are profiled, and the analyses describe
how both youth characteristics and the availability of community resources
influence decisions to detain youths prior to hearings. This Article concludes with
recommendations for equitable and judicious treatment of all youths with
disabilities during initial and dispositional hearings.

3. See generally CHARLES A. MURRAY, THE LINK BETWEEN LEARNING DISABILITIES AND JUVENILE
DELINQUENCY: CURRENT THEORY AND KNOWLEDGE (1976); TRAVIS HIRSCHI, CAUSES OF DELINQUENCY

(1969).
4. See MURRAY, supra note 3.
5. See generally Ingo Keilitz et al., Learning Disabilitiesand Juvenile Delinquency, In CONTE3MPORARY
CRIMINOLOGY 95 (Leonard D. Savitz & Norman B. Johnston eds., 1981); Ingo Keilitz & Noel Dunivant, The

Relationship Between Learning Disability and Juvenile Delinquency: Current State of the Knowledge, 7
REMEDIAL & SPEC. EDUC. 18 (1986).
6. See generally Katharine A. Larson, A Research Review and Alternative Hypothesis Explaining the
Link Between Learning Disabilities and Juvenile Delinquency, 21 J. OF LEARNING DISAB. 357 (1988).
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BACKGROUND

In recent years, the District of Columbia has had the highest juvenile detention
rate in the nation 7 and one of the highest rates of predispositional admissions to
detention centers and training schools per 100,000 youth.8 In 23% of all
delinquency cases in 1990, juveniles were detained at some point between referral
and disposition hearing.9
Youths can be detained within juvenile correctional facilities both before and
after adjudication. In determining who will be detained, the court has a great deal
of discretion. As outlined by District of Columbia Code Section 16-2310 and
District of Columbia Superior Court Juvenile Rule 106, two criteria govern
decisions to detain a juvenile before hearing: "to protect the person or property of
others or of the child, or to secure the child's presence at the next court hearing."' 0
The first criterion is commonly referred to as "dangerousness," and the second as
"risk of flight." Dangerousness can be defined as perilous, hazardous, unsafe, or
attended with risk."l It is also defined as the ability to inflict injury, or causing or
threatening harm.' 2 Risk of flight, in this context, can be defined as evading the
courts or failing to appear at hearings.
Some jurists, court personnel, and counsel representing youths charged with
delinquency may not have a good understanding of the behaviors associated with
disabling conditions. Some behaviors exhibited by youths with learning disabilities,
emotional disturbance, or mental retardation may be misinterpreted by officials in
the juvenile justice system and contribute to the unnecessary detention of youths.
Because there is no objective instrument to measure "level of dangerousness" or
"risk of flight" that is consistently used throughout the country, the decision
whether or not to recommend that a particular youth be detained is left to the
police and social services officers.' 3 Sometimes the demeanor of the youth at the
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time of the arrest is a factor. 14 "Poor demeanor" could be the result of youths'
misunderstandings of the situation surrounding their arrest. Further, youths'
failure to understand their legal rights may result in unnecessary detention.

I.

YouTHs wrH DIsABrrIEs

The characteristics of some juveniles with disabilities may make them more
susceptible to detention prior to adjudication. Examining the characteristics
associated with disabling conditions illustrates the ways in which law enforcement
personnel and the courts can misconstrue poor social skills, cognitive impairments,
and affective disorders as indicating that a juvenile is dangerous or poses a risk of
flight.' 5
A.

Learning Disabilities

Learning disabilities are defined as disorders in one or more of the basic
psychological processes involved in understanding or using spoken or written
language. These disorders may manifest themselves as difficulties associated with
listening, thinking, speaking, reading, writing, or doing mathematical
calculations.' 6 Individuals with learning disabilities may experience difficulties in a
variety of ways. Some youths with learning disabilities have an inability to
interpret their own problems, their environment, and/or other people's behavior.
Others may have poor impulse control and give little thought to the consequences
associated with their actions. Other individuals with learning disabilities, due to
deficient reasoning ability, may draw inappropriate conclusions, present illogical
reasons for actions, and exhibit extreme frustration and consequent disruptive
behavior or withdrawal. 17 Some youths with these difficulties may not be literate
enough to understand written documents and may not quickly and accurately
comprehend what is said to them. These characteristics, separately or combined,

14. Id. at 23, 84-85.
15. See Individuals with Disabilities Education Act (IDEA), at 20 U.S.C. § 1400 et seq. (1988 & Supp.
V 1993), for definitions of disabilities used by schools and school districts to determine youths' eligibility for
special education services.
16. For a discussion of characteristics of youths identified as learning disabled, see generally THOMAS M.
SHEA & ANNE M. BAUER, LEARNERS WITH DISABILITIES (1994).

17.

(1994).

See generally SPENCER J. SALEND, EFFECTIVE MAINSTREAMING: CREATING INCLUSIVE CLASSROOMS
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can easily be misinterpreted as dangerousness.
Other behaviors occasionally associated with learning disabilities include poor
judgment, poor adjustment to change, the need for immediate gratification, an

inability to listen or remember well, set realistic goals, and/or develop meaningful
social relationships. These attributes may also contribute to jurists or law
enforcement personnel's misunderstanding of the behavior of youths with learning
disabilities.
B. Emotional or behavioral disorders
Emotional or behavioral disorders can be described as disabilities characterized
by behavioral or emotional responses so different from age, cultural, or ethnic
norms that seriously effect an adolescent's academic and social skill development
and critically inhibit effective responses to environmental stressors. Emotional or
behavioral disorders are often chronic or intense in nature and can include
conditions such as depression, anxiety, aggression, schizophrenia, and personality
disorders, among others.18 When youths with emotional or behavioral disorders
exhibit hostile or aggressive behavior, inappropriate affect, attention deficits,
anxiety, irritability, low tolerance for frustration, and/or defiance of authority,
their behavior may be misinterpreted as dangerous, or as posing a risk of flight.
C. Mental retardation
Mental retardation is characterized by intellectual functioning that is
significantly below average, combined with adaptive behavior deficits (i.e.,
inadequately developed functional living skills) which originate in early childhood
and adversely affect educational performance.10 While the Intelligence Quotient
(IQ) of a typical child ranges from 85 to 115, the IQ of a child considered to have
mild mental retardation ranges from 50 to 70. Some youths with mental
retardation may exhibit a negative self-image, irrational fears which result in
behavioral disturbances, and/or depression. These characteristics may cause an
individual to appear dangerous. Furthermore, the lack of understanding of
proceedings and consequences, poor judgment, and the inability to adjust to

18. See generally DAVID A. ToMBi., PSYCHIATRY (1992).
19. See generally SYSTEMATIC INSTRUCTION OF THE
(Martha E. Snell ed., 1978).
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change may be misinterpreted as posing a potential flight risk.20
In sum, these youths with disabilities may appear "uncooperative,"
"disrespectful," "angry," and "irritable" at preliminary hearings. The
characteristics associated with learning disabilities, emotional or behavioral
disorders, and mental retardation increase the likelihood that these youths will
have negative encounters with the juvenile justice system.21

11.

UNDERSTANDING DISABLING CONDITIONS, DELINQUENCY AND DETENTION

Can the overrepresentation of youths with disabilities in juvenile detention be
explained by the delinquent behavior of these youths or is their behavior such that
they are more susceptible to arrest and preadjudicatory detention? The
relationships among the characteristics of youths with disabilities, delinquent
behavior, and preadjudicatory detention are complex. Generalizations and
predictive statements about individuals with specific disability labels are difficult to
generate. However, a number of environmental factors other than disability (i.e.,
family and peer relationships) influence behavior. 22 Moreover, the same disabling
condition can manifest itself in many different ways among individuals. One
adolescent with a specific learning disability may be disruptive while another may
withdraw from others. Similarly, juvenile courts probably vary in their ability to
detect and respond to behavior associated with specific disabilities.
Some researchers, however, have found evidence to suggest a correlation
between certain behavioral patterns and what they term a "clinical delinquent
personality subtype." For example, one study examined a sample of male
delinquent youths incarcerated in Florida. 23 The study demonstrated a statistically
significant relationship between hyperactivity and/or impulsivity and a delinquent
personality subtype. Another study of youths with emotional disturbances in
juvenile corrections found that this subgroup had diagnoses that mirror those
24
found in a psychiatric institution, both in type and in prevalence.

20. See generally THE CRIMINAL JUSTICE SYSTEM AND MENTAL RETARDATION: DEFENDANTS AND
(Ronald W. Conley et al. eds., 1992); see also TOMB, supra note 18, at 11.
21. See generally PETER E. LEONE ET AL., SPECIAL EDUCATION IN JUVENILE CORRECTIONS (1991).
22. See SCOTT W. HENGGELER, DELINQUENCY IN ADOLESCENCE 24-49 (1989).
23. See T.W. Jefferson, & J.H. Johnson, Relationship of Hyperactivity and Sensation Seeking to
Delinquency Subtypes, 18 CRIM. JUST. & BEHAV. 195 (1991).
24. See D.L. Davis et al., Prevalence of Emotional Disorders in a Juvenile Justice Institutional
Population, 9 AM. J. OF FORENSIC PSYCHOL. 11 (1991).
VICTIMS
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Consistent findings of delinquency-related deficits, particularly in verbal and
self-control abilities, have been reported by many studies, including those with the
strongest research designs.2 5 Professional organizations such as the National
Council of Juvenile and Family Court Judges have also recognized the relationship
between learning disabilities and juvenile delinquency.26
A.

Communication Problems

A common thread running through the research studies and reports on
disabilities and delinquency involves the communication abilities of youths. Some
youngsters with learning disabilities, emotional or behavioral disorders, and/or
mental retardation have difficulty communicating effectively with peers and adults.
The process through the juvenile justice system relies heavily on the assumption
that the involved individuals understand and produce language with ease. In other
words, when a youth is questioned by a police officer, the officer may take for
granted that the youth understands these questions, can process them quickly, and
can respond accurately. Intake officers are required to interview youths about their
past and present activities. If the juveniles do not clearly understand what is being
asked of them, or if the juveniles have emotional disorders that affect their
communication styles (i.e., impulsivity), the results of the interview will be
inaccurate. Furthermore, when a juvenile with a disability appears before a judge,
the juvenile may not understand the proceedings, may appear hostile, impulsive, or
unconcerned, or may not respond appropriately to questions.
B.

Understanding Miranda Rights

To further illustrate the difficulties youngsters have in understanding the justice
system, two researchers conducted investigations regarding juveniles'
comprehension of their Miranda rights." One researcher, Thomas Grisso, found
that many adolescents do not fully understand their Miranda rights. 28 While the

25. See T.E. Moffit, Neuropsychology of Juvenile Dellnquency: A Critical Review. 12 CaIrIE &
JUSTICE: A REVIEW OF RESEARCH 99 (1990).

26. See generally

NATIONAL CENTER FOR LEARNING

DISABILTuIEs. DEUNQUENCY

PREVENTiION

AN

UPDATE ON THE LEARNING DISABILITIES-JUVENILE DELINQUENCY LINK (1989).

27.

See Miranda v. Arizona, 384 U.S. 436 (1966).

28.

See Thomas Grisso, Juveniles' Capacity to Waive Miranda Rights: An EmpiricalAnalysts, 68 CAL

L. REv. 1134; THOMAS GRISSO. JUVENILES' WAIVER OF RIGHTS LEGAL AND PSYCHOLOGICAL COMPETENCE

(1981).
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majority of the more than 400 delinquent youths studied had faulty
understandings of Miranda rights, the most noteworthy misconceptions involved
the right to an attorney before and during interrogation. Additionally, the results
indicated that age and IQ scores significantly predicted the juveniles'
understanding of Miranda rights. Within Grisso's sample, younger respondents
and youths with lower measured levels of intelligence were associated with faulty
understanding of legal rights.
In a similar investigation, Barbara Zaremba interviewed 115 male public school
students in Virginia aged 14 to 18. Nearly one-third of those studied had been
identified as learning disabled by their school systems.2 9 The influences of IQ, age,
socio-economic status, and school placement on the understanding of Miranda
warnings were considered. When asked what "You have the right to remain silent"
means, one respondent stated, "I have to remain silent, while they arrest me, I
think." Another stated, "I don't have to say anything until the police ask me
questions." In response to the second warning, "Anything you say can be held
against you in a court of law," adolescents made statements such as, "What does
that mean?"; "I can't figure that one out"; "After they ask me to remain silent, I
shouldn't say anything because it will be used against me"; and "If you say
anything unless they tell you to say anything, it will be on your record when you
go to court."

Another warning, "You have a right to an attorney before and during
interrogation," was interpreted by some as follows: "You can have a lawyer, but I
don't know when"; "At the time of your trial one of your privileges is to have an
attorney present"; and "I don't know about that."
"The court will appoint an attorney if you cannot afford an attorney" is another
Miranda warning. One respondent thought this meant, "They'll give me a lawyer
that's not so good from downtown." The most significant finding reported by
Zaremba was that the presence of a learning disability severely hampered youths'
understanding of the Miranda warnings, regardless of other factors.
While empirical evidence is limited, the Grisso and Zaremba studies indicate
that youths with lower levels of IQ and those with learning disabilities
misunderstand rights intended to guard against self-incrimination extended to
juveniles as a result of In re Gault,30 and Kent v. United States. 1 Ironically,
although unable to comprehend their rights, many youths nevertheless waive them.
29. Barbara A. Zaremba, unpublished data (1995) (on file with the Districtof Columbia Law Review).
30. 387 U.S. 1 (1967).
31. 383 U.S. 541 (1966).
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Again, their deficits impede their capability to protect their own interests and
maneuver successfully through this process. In short, the behavior, language, and
communication skills of youths with disabilities can contribute to their unnecessary
detention while awaiting a dispositional hearing.
C. Juvenile Court Intake
While a substantial number of youths processed by the juvenile courts have
disabilities, evidence suggests that juvenile court workers have limited information
about the nature or extent of those problems and how they might affect youths'
demeanor and behavior. During the intake process prior to adjudication, the intake
officers are often unaware of the youths' prior school records or any special
services they may have been receiving because of a disability. According to a
former head of the Intake Probation Office, and a statistician for the Executive
Office of the Superior Court of the District of Columbia,a 2 intake officers are not
required to ask during intake interviews whether or not the student has received
special education. Examination of the social summary form used by intake officers
indicates the superficial nature of any educational inquiry. Officers have limited
space on the form in which to comment on school attendance, behavior, grades,
and retention. The transfer of records is a lengthy process, and phone calls to the
youth's school do not always yield much information. These inadequate measures
result in inappropriate recommendations regarding placement decisions to the
courts.

m.

PROFILES OF DETAINED JUVENILES WITH DISABILITIES

An examination of the records and mental health problems of four youths with a
history of special education services in the public schools who were detained at
Oak Hill Youth Center illustrates factors associated with detention of youths with
disabilities.

32. Telephone Interviews with Daniel Feeney, Former Head of the Intake Probation Office of the
District of Columbia and Cheryl Bailey, Statistician for the Executive Office of the Supcrior Court of the
District of Columbia (Sept. 1994).
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1. Roberto3"

Roberto, a 14 year-old with a learning disability, was detained at Oak Hill
pending placement at a youth shelter house. He was detained on truancy and drug
possession charges. A review of his educational and social service records indicated
that he repeated both second and third grades, had obtained an IQ score of 118
during previous testing, and that he had speech and language problems. Reports in
his file indicated that he had a language delay of more than two years and
exhibited articulation errors during normal conversation. Roberto's math and
reading skills were below average for his age and he had a serious drug abuse
problem. At the time of file review, Roberto had been detained for more than three
months.
2.

Troy

Troy, a 17 year-old, was identified as a youth with a serious emotional
disturbance. Several years earlier he was charged with simple assault. He had a
history of suicide attempts, and clinical notes in his file suggested narcotics
addiction. Troy's most recent charge was unauthorized use of a motor vehicle. A
psychological report dated December, 1994, indicated that he had low scores on
standardized tests of expressive and receptive language and tested in the borderline
range of mental retardation on a standardized intelligence test. The psychological
report also noted the possibility of a language related learning disability.
3.

Thomas

Thomas, a 15 year-old, was detained a number of times during the past few
years. His charges included possession of a controlled substance and driving
without a permit. A review of his educational and social service records revealed a
history of poor school performance, grade retention, and truancy. On standardized
achievement tests, Thomas scored at the first percentile, placing him at the first
and second grade level in basic skills. His score on a standardized intelligence test
(59) fell within the mentally retarded range of performance. At the time of file
review, Thomas had been detained for two weeks.

33. The names of all youths described in the profiles have been changed to preserve their anonymity.
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4. Nate
Nate, a 16 year-old non-reader with severe deficits in adaptive behavior, was
detained for destruction of property and attempted unauthorized use of a vehicle.
His educational and social service files indicated that his performance on
achievement tests placed his skills at the first and second grade levels. His IQ score
on an individually administered test (52), placed him in the mentally retarded
range. His receptive and expressive language skills were described as comparable
to a seven or eight year-old. A psychological report in his file indicated that he had
difficulty processing and retaining verbally presented information. He was
diagnosed as having a major depressive disorder with severe psychotic features. At
the time of file review, Nate had been detained for more than five months. His file
contained a recommendation that he be placed in a highly structured, therapeutic
setting that provided individual, group, and family therapy. Nate's file also
contained a personal note in which he requested placement in protective custody at
Oak Hill.
IV.

DISCUSSION

Each of the four youths briefly described were detained at Oak Hill Youth
Center during the spring and early summer of 1994. Among other things, they
share several common characteristics. All of these youths experienced school
failure, exhibited problems with expressive and receptive language, and/or scored
in or near the mentally retarded range on individually administered standardized
tests of intelligence.3 " The offenses for which the youths were detained, with the
exception of one youth charged with simple assault, involved drug charges,
destruction of property, and auto theft. These offenses are non-violent and do not
suggest dangerousness or risk of flight. One youth was recommended for placement
in a therapeutic setting; two others were detained pending the availability of
bedspace at a youth shelter house.
While it is difficult to reconstruct the events surrounding the court's decisions to
detain, these four youths are among those least competent and least able to present

34. All intelligence quotient scores are from the Wcschler Intelligence Scales for Children - Rcised
(WISC-R) or the Weschler Intelligence Scales for Children - Third Edition (WISC-III). Although there are
serious problems with the reliability and validity of these tests with African-American youths, the sres for
three of four youths indicate significant below-average performance.
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themselves appropriately to the court and intake workers.80 Their ability to tell
their story, adequately explain their behavior, and exhibit appropriate demeanor is
seriously compromised by their disabilities. Although punishment is not one of the
overtly expressed goals of detention, it commonly underscores the prevailing
wisdom.
Since the criteria to detain youths is largely subjective, it is likely that youths
who are detained before the delinquency hearing is held are the ones who appear
to have many of the characteristics described previously. In fact, "emotional
character and mental condition of the child, .

.

. [and] other seriously self-

destructive behavior" are factors deemed sufficient to justify detaining youths."0
Therefore, police, intake probation officers, attorneys, and judges must be able to
discriminate between behaviors stemming from disabilities that pose little or no
threat and those that are true indicators of dangerousness and risk of flight.
The school failure theory posits that academic failure and dropout caused by
disabilities leads to delinquent behavior.37 Certain disabilities manifest themselves
in a variety of behaviors that may lead to school failure. Scott Henggeler reports
that discrepancies between verbal and performance IQ and poor social skills not
only lead to potential school failure, but are also significantly linked to delinquent
activity.38 In their examination of factors influencing delinquent youth between the
ages of 15 and 22 in the Northern Finland birth cohort of 1966, researchers
concluded that "the variables indicating school performance were shown to have a
consistent inverse association with juvenile crime independently of paternal
socioeconomic status or family type." 39 Therefore, it is reasonable to conclude that
disabling conditions negatively impact school performance, which in turn is highly
correlated with delinquent activity.
There is also a high correlation between preadjudicative detention and
subsequent findings of delinquency. Additionally, this detention predisposes youths
to later detention and conviction in subsequent cases. 40 Youths who have not been
35. A review of 20 youths detained and subsequently committed to the Arizona Department of Juvenile
Corrections completed during the summer of 1994 by the first author revealed a similar pattern in the
detention of youths with disabilities. Letter from the Honorable James E. McDougall, Presiding Juvenile
Judge, Maricopa County, Ariz., to the Honorable Richard M. Bilby, U.S. District Court for the District of
Ariz. (Oct. 20, 1994) (on file with the District of Columbia Law Review).
36. D.C. CODE ANN. § 16-2310 (1989 Repl.). See also D.C. SUPER. CT. Juv. R. 106.
37. See LEONE ET AL., supra note 21.
38. See HENGGELER, supra note 22, at 24.
39. See M.R. Jarveline et al., Juvenile Delinquency, Education, and Mental Disability, 61
EXCEPTIONAL CHILDREN 230 (1994).
40. See SCHWARTZ, supra note 8, at 26.
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previously assessed for disability will probably not receive assessment while
detained. Moreover, if found to be eligible, it is unlikely that the youth will receive
appropriate services during detention of two or more months.' 1 This knowledge,
coupled with the fact that educational and related services that some youths are
already receiving are disrupted while they sit in detention centers, creates a
situation in which it is imperative for juvenile justice professionals to receive
adequate training.

CONCLUSION

The National Center for Learning Disabilities advocates that juvenile justice
professionals learn to identify learning-disabled youth and provide appropriate
special services., 2 This recommendation applies equally to youths with other

disabling conditions. Given the disproportionate numbers of youths with disabilities
entering the juvenile justice system, basic information and skills should become a
mandatory part of training for juvenile justice professionals, including attorneys
who represent youth in delinquency proceedings.
Pretrial detention of youths due to characteristics unrelated to dangerousness or
risk of flight is unacceptable. Adequate understanding and response to the
disabling conditions of many youths in juvenile corrections is critical. Equally
important is the development of appropriate, less restrictive, community-based
placements and options for monitoring youths awaiting dispositional hearings.

41.

See generally Peter E. Leone, Education Services for Youth with DisabilitiesIn a State-Operated

Juvenile Correctional System. Case Study and Analysis, 28 J. SPEC. EDuc. 43 (1994); PETIER E LEONE. ON
THE ADEQUACY OF EDUCATION SERVICES IN THE JUVENILE SECTION OF THE KENTON COUNTY DE-ENTON

(Doe v. Knauf, No. 91-187 (E.D. Ky.))
42. See generally NATIONAL CENTER'FOR LEARNING DISABILITIES. DELINQUENCY PREVENTION AN
UPDATE ON THE LD/JD LINK (1989). This compilation of articles examines the link between learning
disabilities and juvenile delinquency.
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